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	Tenth Grade – I.   Phonemic Awareness, Word Recognition and Fluency Standard

Students in the primary grades learn to recognize and decode printed words, developing the skills that are the foundations for independent reading.  They discover the alphabetic principle (sound-symbol match) and learn to use it in figuring out new words.  They build a stock of sight words that helps them to read quickly and accurately with comprehension.  By the end of third grade, they demonstrate fluent oral reading, varying their intonation and timing as appropriate for the text.

	Benchmarks
	Grade level Indicators
	Strategies/Resources

	This standard is a K-3 standard.  Therefore, there are no benchmarks beyond third grade.

Instruction in fluency continues in the intermediate grades.


	Fluency continues to develop past the primary grades.

Readers…

· increase rate of oral reading to near conversational pace

· show appropriate use of pauses, pitch, stress and intonation while reading in clauses and sentence units to support comprehension

· gain control over a wider, complex sight vocabulary and over longer syntactic structures, in order to read progressively more demanding texts with greater ease

· Read silently considerably faster than orally.  

· Silent reading becomes the preferred, more efficient way to process everyday texts.


	· http://www.mcrel.org/compendium/subjectTopics.asp?subjectID=7 

Mid continenet Research for Education and Learning-This is an excellent resource for activities and lesson plans that are aligned to the Benchmarks and Indicators.

· Books on tape demonstration highlighting elements

· Have students create their own “books on tape”

· Have students set their own individual silent reading goals: “Today I will attempt to read pages 1-?”

· Do not use “round robin” reading 

· Provide classical or New Age music without lyrics for calming effect

· Jot down ideas and thoughts about story, book, etc. as students read



	Tenth Grade –II.   Acquisition of Vocabulary Standard
Students acquire vocabulary through exposure to language-rich situations, such as reading books and other texts and conversing with adults and peers.  They use context clues, as well as direct explanations provided by others, to gain new words.  They learn to apply word analysis skills to build and extend their own vocabulary.  As students progress through the grades, they become more proficient in applying their knowledge of words (origins, parts, relationships, meanings) to acquire specialized vocabulary that aids comprehension.

	Use context clues and text structures to

determine the meaning 

of new vocabulary. (A)

Examine the relationships of analogical statements to infer word meanings. (B)

Recognize the importance and function of figurative language. (C)


	Contextual Understanding

· Define unknown words through context clues and the author’s use of comparison, contrast and cause and effect. (1)

Conceptual Understanding

· Analyze the relationships of pairs of words in analogical statements (e.g., synonyms and antonyms, connotation and denotation) and infer word meanings from these relationships. (2)
Conceptual Understanding

· Infer the literal and figurative meaning of words and phrases and discuss the function of figurative language, including metaphors, similes, idioms and puns. (3)

	· Active Reading Strategy when reading – underline unfamiliar words – students will highlight context clues and guess the meaning

· Set up analogies (good for SAT, ACT) to demonstrate relationships; i.e., anger: aggressive as apathetic: passive

· Daily Warm Up Book-Analogies (workbook to practice with analogies on a daily/weekly basis)

· Google.com worksheets

· A Separate Peace – John Knowles. Figurative language. Characters literally and figuratively  “out on a limb” 



	Explain how different events have influenced and changed the English language. (D)

Apply knowledge of roots and affixes to determine the meanings of complex words and subject area vocabulary. (E)

Use multiple resources to enhance comprehension of vocabulary. (F)
	Conceptual Understanding

· Analyze the ways that historical events influenced the English language. (4)

Structural Understanding

· Use knowledge of Greek, Latin and Anglo-Saxon roots, prefixes and suffixes to understand complex words and new subject-area vocabulary (e.g., unknown words in science, mathematics and social studies). (5)

Tools and Resources

· Determine the meanings and pronunciations of unknown words by using dictionaries, thesauruses, glossaries, technology and textual features, such as definitional footnotes or sidebars. (6)
	· Have students research idioms

· Have students research words that have been added to Webster’s Dictionary since the year they were born

· Have students consider how advances in technology, science and medicine have influenced language i.e. instant messaging, global warming and refractive eye surgery 

· Explain how “-gate” became a suffix associated with many political scandals since President Nixon’s  “Watergate” scandal  

· Other content area  teachers might give English teachers a list of most used prefixes (bio, geo, etc.)

· Vocabulary Workbooks

· Educational video or DVD used as prefacing Greek mythology lesson

· Have students focus on context clues in order to determine meaning of words

· When reading Shakespeare, have students read lengthy sidebars before reading scenes

	Tenth Grade –III.   Reading Process:  Concepts of Print, Comprehension Strategies and Self-Monitoring Strategies Standard

Students develop and learn to apply strategies, such as predicting and recalling, that help them to comprehend and interpret informational and literary texts.  Reading and learning to read are problem-solving processes that require strategies for the reader to make sense of written language and remain engaged with texts.  Beginners develop basic concepts about print (e.g., that print holds meaning) and how books work (e.g., text organization).  As strategic readers, students learn to analyze and evaluate texts to demonstrate their understanding of text.  Additionally, students learn to self-monitor their own comprehension by asking and answering questions about the text, self-correcting errors and assessing their own understanding.  They apply these strategies effectively to assigned and self-selected texts read in and out of the classroom.

	In grades 8 thorough 12, students should read purposefully and automatically, using the comprehension and self-monitoring strategies outlined in previous grades.  As they encounter increasingly challenging content-area and literary texts, students may more consciously employ these strategies and benefit from teacher modeling of the reading process.
Apply reading comprehension strategies to understand grade-appropriate texts. (A)

Demonstrate comprehension of print and electronic text by responding to questions such as, literal, inferential, evaluative and synthesizing. (B)

Use appropriate self-monitoring strategies for comprehension. (C)
	Comprehension Strategies

· Apply reading comprehension strategies, including making predictions, comparing and contrasting, recalling and summarizing and making inferences and drawing conclusions. (1)

Comprehension Strategies

· Answer literal, inferential, evaluative and synthesizing questions to demonstrate comprehension of grade-appropriate print texts and electronic and visual media. (2)

Self-Monitoring Strategies
· Monitor own comprehension by adjusting speed to fit the purpose, or by skimming, scanning, reading on, looking back, notation or summarizing what has been read so far in text. (3)
	· http://www.readwritethink.org/- Read Write Think

· www.readingonline.com- A journal of K-12 practice and research published by IRA

· www.ohiorc.org- Ohio Resource Center (ORC)

· www.seemore.mi.org/booklists/- Booklists for Young Adults on the Web

· Charts for students to fill in when reading chapters of a novel

· Graphic Organizers 

· Mock talk show or jury trial

· Power-Point
· When assigning in-class reading, specify the focus i.e. characterization

· Discuss insightful questioning with class and have students create chapter quiz

· Student-Involved Classroom Assessment/Richard J. Stiggins.---3rd ed. ISBN:  0-13-022537-1 [See Figure 9.11 (p 286)]


	No Benchmark
	Independent Reading

· Use criteria to choose independent reading materials (e.g., personal interest, knowledge of authors and genres or recommendations from others). (4)

· Independently read books for various purposes (e.g., for enjoyment, for literary experience, to gain information or to perform a task).  (5)


	· The NAEP Reading Report Card for the Nation found that “at every age level, reading more pages in school and for homework each day was associated with higher reading scores.”

· Classroom teachers have many opportunities to observe students engaged in activities related to these skills

· Ask school librarian or outside librarian to demonstrate a book talk

· Have students present a book talk

· See Standards-Based Activities with Scoring Rubrics Middle and High School English, Volume II Performance-Based Projects, by Jacqueline Glasgow, Editor-ISBN-1-930556-29-2, See page 17



	Tenth Grade – IV.  Reading Applications: Informational, Technical and Persuasive Text Standard
Students gain information from reading for the purposes of learning about a subject, doing a job, making decisions and accomplishing a task.  Students need to apply the reading process to various types of informational texts, including essays, magazines, newspapers, textbooks, instruction manuals, consumer and workplace documents, reference materials, multimedia and electronic resources.  They learn to attend to text features, such as titles, subtitles and visual aids, to make predictions and build text knowledge.  They learn to read diagrams, charts, graphs, maps and displays in text as sources of additional information.  Students use their knowledge of text structure to organize content information, analyze it and draw inferences from it.  Strategic readers learn to recognize arguments, bias, stereotyping and propaganda in informational text sources.

	Evaluate how features and characteristics make information accessible and usable and how structures help authors achieve their purposes. (A)

Identify examples of rhetorical devices and valid and invalid inferences, and explain how authors use these devices to achieve their purposes and reach their intended audiences. (B)
	· Identify and understand organizational patterns (e.g., cause-effect, problem-solution) and techniques, including repetition of ideas, syntax and word choice, that authors use to accomplish their purpose and reach their intended audience. (1)

· Analyze the effectiveness of the features (e.g., format, graphics, sequence, headers) used in various consumer documents (e.g., warranties, product information, instructional materials), functional or workplace documents (e.g.,  job-related materials, memoranda, instructions) and public documents (e.g., speeches or newspaper editorials). (7)

· Assess the adequacy, accuracy and appropriateness of an author’s details, identifying persuasive techniques (e.g., transfer, glittering generalities, bait and switch) and examples of propaganda, bias and stereotyping. (4)

· Describe the features of rhetorical devices used in common types of public documents, including newspaper editorials and speeches. (8)
	· Nuclear Energy at the Crossroads- nonfiction by Irene Kiefer

· Save the Earth!- nonfiction by Betty Miles

· 50 Simple Things You Can Do to Save the Earth- THE EARTH WORKS GROUP

· 1984 – George Orwell Doublespeak

· Declaration of Independence Preamble to Constitution Thomas Paine – Common Sense
·  “The Fan Club”-short story by Rona Maynard. Persuasive speech and stereotyping. Girl befriends and later snubs outcast 
· The Gospel According to Larry- Propaganda topic
· Students will write a persuasive speech
· Research Democratic and Republican convention speeches both current and historical 

	Analyze whether graphics supplement textual information and promote the author’s purpose. (C)

Explain and analyze how an author appeals to an audience and develops an argument or viewpoint in text. (D)

Utilize multiple sources pertaining to a singular topic to critique the various ways authors develop their ideas such as, treatment, scope and organization.  (E)
	· Evaluate the effectiveness of information found in maps, charts, tables, graphs, diagrams, cutaways and overlays. (3)

· Analyze an author’s implicit and explicit argument, perspective or viewpoint in text. (5)

· Identify appeals to authority, reason and emotion. (6)

· Critique the treatment, scope and organization of ideas from multiple sources on the same topic. (2)
	· “Stowaway”- nonfiction by Armando Socarras Ramirez. Maps. Young man at 17, escapes from Cuba to Spain in airliner  wheel well

· Walden Pond- Thoreau 
· “Honor”-short story by Betty Dahlin. Reason and emotion. Hotel worker steals from tourist to pay for son’s coffin


	Tenth Grade –V.   Reading Applications: Literary Text Standard
Students enhance their understanding of the human story by reading literary texts that represent a variety of authors, cultures and eras.  They learn to apply the reading process to the various genres of literature, including fables, tales, short stories, novels, poetry and drama.  They demonstrate their comprehension by describing and discussing the elements of literature (e.g., setting, character and plot), analyzing the author’s use of language (e.g., word choice and figurative language), comparing and contrasting texts, inferring theme and meaning and responding to text in critical and creative ways.  Strategic readers learn to explain, analyze and critique literary text to achieve deep understanding.

	Analyze interactions between characters in literary text and how the interactions affect the plot. (A)

Explain and analyze how the context of setting and the author’s choice of point of view impact a literary text. (B)

Identify the structural elements of the plot and explain how an author develops conflicts and plot to pace the events in literary text. (C)
	· Compare and contrast an author’s use of direct and indirect characterization, and ways in which characters reveal traits about themselves, including dialect, dramatic monologues and soliloquies. (1)

· Analyze the features of setting and their importance in a literary text. (2)

· Analyze the author’s use of point of view, mood and tone. (8)

· Distinguish how conflicts, parallel plots and subplots affect the pacing of action in literary text. (3)


	· To Kill a Mockingbird- Harper Lee

· The Crucible- Arthur Miller

· Julius Caesar- Shakespeare. Soliloquy

· “Marigolds”- short story by Eugena Collier. Dialect. Woman looks back at Depression era childhood in South

· The Grapes of Wrath – John Stein beck  
· The Crucible   Arthur Miller

· Of Mice and Men –John Stein beck 


	Identify similar recurring themes across different works. (D)

Analyze the use of genre to express a theme or topic. (E)

Identify and analyze how an author uses figurative language, sound devices and literary techniques to shape plot, set meaning and develop tone. (F)

Explain techniques used by authors to develop style. (G)
	· Interpret universal themes across different works by the same author or by different authors. (4)

· Analyze how an author’s choice of genre affects the expression of a theme or topic. (5)

· Explain how literary techniques, including foreshadowing and flashback, are used to shape the plot of a literary text. (6)

· Recognize how irony is used in a literary text. (7)

· Describe the effect of using sound devices in literary texts (e.g., to create rhythm, to appeal to the senses or to establish mood). (10)

· Explain ways in which an author develops a point of view and style (e.g., figurative language, sentence structure and tone), and cite specific examples from the text. (11)

· Explain how authors use symbols to create broader meanings. (9)
	· Red Badge of Courage -Stephen Crane

· Things They Carried -Tim O’Brien

· To Kill a Mockingbird- Harper Lee
· Night – Ellie Wiesel 

· “Jewish Cemetery at Newport” – poem

· The Diary of Anne Frank 
“The Fan Club”- short story by Rona Maynard. Irony. Girl who delivers anti-discrimination speech later discriminates

· To Kill a Mockingbird– persecution

· “Dr. Heidegger’s Experiment”

· rose – pure love

· elixir – fountain of youth

· mirror – seeing ourselves as we really are

· “The Minister’s Black Veil”- Nathaniel Hawthorne

· Moby Dick Herman Melville

· The Catcher in the Rye-J.D. Salinger

· A Separate Peace- John Knowles. Rivers, tree and seasons as symbols

	Tenth Grade –VI.   Writing Process Standard
Students’ writing develops when they regularly engage in the major phases of the writing process.  The writing process includes the phases of prewriting, drafting, revising and editing and publishing.  They learn to plan their writing for different purposes and audiences.  They learn to apply their writing skills in increasingly sophisticated ways to create and produce compositions that reflect effective word and grammatical choices.  Students develop revision strategies to improve the content, organization and language of their writing.  Students also develop editing skills to improve writing conventions.

	Formulate writing ideas, and identify a topic appropriate to the purpose and audience. (A)

Determine the usefulness of organizers and apply appropriate pre-writing tasks. (B)
	Prewriting

· Generate writing ideas through discussions with others and from printed material, and keep a list of writing ideas. (1)

· Establish and develop a clear thesis statement for informational writing or a clear plan or outline for narrative writing. (3)

Determine a purpose and audience and plan strategies (e.g., adapting focus, content structure and point of view) to address purpose and audience. (4)

Prewriting

· Determine the usefulness of and apply appropriate pre-writing tasks (e.g., background reading, interviews or surveys). (2)

· Use organizational strategies (e.g., notes, outlines) to plan writing. (5)
	· Writing partner journals

· Keep newspaper and tabloid headlines in shoebox or jar; have students select one to generate interesting writing ideas

· Develop materials to promote a school levy
· Have students select full-page magazine ads and have them determine audience and purpose of layout content
· Research paper or multimedia presentation for class
· Discuss ideas with peers

· Draw pictures to generate ideas

· Write key thoughts to generate ideas

· Write questions to generate ideas

· Rehearses ideas for writing

· Record reactions

	Use revision strategies to improve the style, variety of sentence structure, clarity of controlling idea, logic, effectiveness of word choice and transitions between paragraphs, passages or ideas. (C)


	Drafting, Revising and Editing

· Organize writing to create a coherent whole with an effective and engaging introduction, body and conclusion, and a closing sentence that summarizes, extends or elaborates on points or ideas in the writing. (6)

· Use a variety of sentence structures and lengths (e.g., simple, compound and complex sentences; parallel or repetitive sentence structure). (7)

· Use paragraph form in writing, including topic sentences arranging paragraphs in a logical sequence, using effective transitions and closing sentences and maintaining coherence across the whole through the use of parallel structures. (8)

· Use language (including precise language, action verbs, sensory details and colorful modifiers) and style as appropriate to audience and purpose, and use techniques to convey a personal style and voice. (9)

· Use available technology to compose text. (10)

· Reread and analyze clarity of writing, consistency of point of view and effectiveness of organizational structure. (11)
	· Multi-genre research paper

· Give students a “paragraph-out-of-order” essay and have them put paragraphs into a logical order

· Give models exemplifying this – students then reproduce the same and structures in their writing.  Imitate the style
· Writing With Passion- teacher resource by Tom Romano
· “Dandelion Wine”- short story by Ray Bradbury. Includes vivid examples of sensory details. Serial killer terrorizes small town in 1920’s

· Take students to computer lab to type their paper/essay.



	Use revision strategies to improve the style, variety of sentence structure, clarity of controlling idea, logic, effectiveness of word choice and transitions between paragraphs, passages or ideas. (C)

Edit to improve sentence fluency, grammar and usage. (D)
	Drafting, Revising and Editing

· Add and delete information and details to better elaborate on a stated central idea and to more effectively accomplish purpose. (12)

· Rearrange words, sentences and paragraphs, and add transitional words and phrases to clarify meaning and maintain consistent style, tone and voice. (13)
· Use resources and reference materials (e.g., dictionaries and thesauruses) to select effective and precise vocabulary that 

      maintains consistent style, tone and voice. (14)

Drafting, Revising and Editing

· Proofread writing, edit to improve conventions (e.g., grammar, spelling, punctuation and capitalization), identify and correct fragments and run-ons and eliminate inappropriate slang or informal language. (15)


	· Peer editing – use a chart targeting these aspects
· Use a writing rubric in order to evaluate peer work
· Student-Involved Classroom Assessment/Richard J.Stiggins.---3rd ed. ISBN: 0-13-022537-1  See Figure 7.3 (pp 198-201)
· Suggest that students read their paper aloud last sentence to first. Errors tend to stand out more evidently

	Apply tools to judge 

the quality of writing. (E)

Prepare writing for 

publication that is legible, follows an appropriate format and uses techniques such as electronic resources and graphics. (F)
	Drafting, Revising and Editing

· Apply tools (e.g., rubric, checklist and feedback) to judge the quality of writing. (16)

Publishing

· Prepare for publication (e.g., for display or for sharing with others) writing that follows a manuscript form appropriate for the purpose, which could include such techniques as electronic resources, principles of design (e.g., margins, tabs, spacing and columns) and graphics (e.g., drawings, charts and graphs) to enhance the final product. (17)
	· Peer Editing – students should have a specific rubric – check marks for elements of writing displayed in peer’s work
· Have students create a rubric that is appropriate for a specific writing assignment
· See Standards-Based Activities with Scoring Rubrics Middle and High School English, Volume I Performance-Based Portfolios, by Jacqueline Glasgow, Editor ISBN 1-930556-28-4

· The Salem Scribe newspaper project for the play The Crucible by Arthur Miller. The students create their own newspaper based on events from the play



	Tenth Grade –VII.   Writing Applications Standard
Students need to understand that various types of writing require different language, formatting and special vocabulary.  Writing serves many purposes across the curriculum and takes various forms.  Beginning writers learn about the various purposes of writing; they attempt and use a small range of familiar forms (e.g., letters).  Developing writers are able to select text forms to suit purpose and audience.  They can explain why some text forms are more suited to a purpose than others and begin to use content-specific vocabulary to achieve their communication goals.  Proficient writers control effectively the language and structural features of a large repertoire of text forms.  They deliberately choose vocabulary to enhance text and structure their writing according to audience and purpose.

	Compose narratives that establish a specific setting, plot and a consistent point of view, and develop characters by using sensory details and concrete language. (A)

Write responses to literature that extend beyond the summary

and references to the text, other works, other authors or to personal knowledge. (B)


	· Write narratives that:

a. sustain reader interest by pacing action and developing an 

engaging plot (e.g., tension and suspense)

b. use a range of strategies and literary devices including figurative language and specific narration

c. include an organized, well-developed structure. (1)

· Write responses to literature that organize an insightful interpretation around several clear ideas, premises or images and support judgments with specific references to the original text, to other texts, authors and to prior knowledge. (2)


	· Give students passages from literature they have studied and enjoyed. Have them emulate the writing style

· Write responses for novels, short stories, etc.

	Produce letters such as, business, letters to the editor, job applications that follow the conventional style appropriate to the text and include appropriate details and exclude extraneous details and inconsistencies. (C)

Use documented textual evidence to justify interpretations of literature or to support a research topic. (D)
	· Write business letters, letters to the editor and job applications that:

a. address audience needs, stated purpose and context in a 

clear and efficient manner

b. follow the conventional style appropriate to the text using proper technical terms 

c. include appropriate facts and details 

d. exclude extraneous details and inconsistencies

e. provide a sense of closure to the writing. (3)

· Write informational essays or reports, including research, that:

a. pose relevant and tightly drawn questions that engage the 

reader

b. provide a clear and accurate perspective on the subject

c. create an organizing structure appropriate to the purpose, audience and context

d. support the main ideas with facts, details, examples and explanations from sources and document sources and include bibliographies. (4)
	· College application letters – (preview for sophomores) Enlist the assistance of a school guidance counselor to discuss with the class appropriate and expected information to shape an outstanding college application 

· Student-Involved Classroom Assessment/Richard J.Stiggins.---3rd ed. ISBN: 0-13-022537-1  See Figure 10.6 (p 312)
· Have students create an original Cliff’s Notes style response to a novel they have recently read or are currently reading



	Write a persuasive piece that states a clear position, includes relevant information and offers compelling evidence in the form of facts and details. (E)

No Benchmark 
	 Write persuasive compositions that:

a. Support arguments with detailed evidence;

b. Exclude irrelevant information; and

c. Cite sources of information. (5)
Produce informal writings (e.g., journals, notes and poems) for various purposes. (6)


	· Demand a change in a school policy

· do surveys

· do interviews

· do research news stories

· Expectations for producing informal writing for various purposes are delineated at all grades K-12 within the grade-level indicators.  Teachers have many opportunities to observe students engaged in activities related to these skills.
· Student-Involved Classroom Assessment/Richard J. Stiggins.---3rd ed. ISBN: 0-13-022537-1  See Table 13.1 (p 448)


	Tenth Grade – VIII.  Writing Conventions Standard 
Students learn to master writing conventions through exposure to good models and opportunities for practice.  Writing conventions include spelling, punctuation, grammar and other conventions associated with forms of written text.  They learn the purpose of punctuation: to clarify sentence meaning and help readers know how writing might sound aloud.  They develop and extend their understanding of the spelling system, using a range of strategies for spelling words correctly and using newly learned vocabulary in their writing.  They grow more skillful at using the grammatical structures of English to effectively communicate ideas in writing and to express themselves.  
	
	
	· 

	
	
	

	Tenth Grade –IX.    Research Standard
Students define and investigate self-selected or assigned issues, topics and problems.  They locate, select and make use of relevant information from a variety of media, reference and technological sources.  Students use an appropriate form to communicate their findings.

Research is used in all content areas and should be incorporated within the instruction and assessment of the content-specific standards and benchmarks.

	Formulate open-ended research questions suitable for investigation and adjust questions as necessary while research is conducted. (A)

Evaluate the usefulness and credibility of data and sources. (B)

Organize information from various resources and select appropriate sources to support central ideas, concepts and themes. (C)
	· Compose open-ended questions for research, assigned or personal interest, and modify questions as necessary during inquiry and investigation to narrow the focus or extend the investigation. (1)

· Identify appropriate sources and gather relevant information from multiple sources (e.g., school library catalogs, online databases, electronic resources and Internet-based resources). (2)

· Determine the accuracy of sources and the credibility of the author by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.). (3)

· Evaluate and systematically organize important information, and select appropriate sources to support central ideas, concepts and themes. (4)
	· Students should  research an issue which affects and interests themselves as well as their thinking peers

· Student should  have teacher’s approval of  topic researched
· Students should present to class
· Teacher time-saver: Not every student research note card needs evaluated. Count number of cards required and assess random five

	Use style guides to produce oral and written reports that give proper credit for sources such as, words, ideas, images, and information and include an acceptable format for source acknowledgement. (D)

Communicate findings, reporting on the substance and processes orally, visually and in 

writing or through 

multimedia. (E)
	· Integrate quotations and citations into written text to maintain a flow of ideas. (5)

· Use style guides to produce oral and written reports that give proper credit for sources and include appropriate in-text documentation, notes and an acceptable format for source acknowledgement. (6)

· Use a variety of communication techniques, including oral, visual, written or multimedia reports, to present information that supports a clear position about the topic or research question and to maintain an appropriate balance between researched information and original ideas. (7)
	· Mini research paper

	Tenth Grade – X.   Communication: Oral and Visual Standard
Students learn to communicate effectively through exposure to good models and opportunities for practice.  By speaking, listening and providing and interpreting visual images, they learn to apply their communication skills in increasingly sophisticated ways.  Students learn to deliver presentations that effectively convey information and persuade or entertain audiences.  Proficient speakers control language and deliberately choose vocabulary to clarify their points and adjust their presentations according to audience and purpose.

Communication is used in all content areas and should be incorporated within the instruction and assessment of the content-specific standards and benchmarks.

	Use a variety of strategies to enhance listening comprehension. (A)

Analyze the techniques used by speakers and media to influence an audience, and evaluate the effect this has on the credibility of a speaker or media message. (B)

Evaluate the content and purpose of a presentation by analyzing the language and delivery choices made by a speaker. (C)
	Listening and Viewing

· Apply active listening strategies (e.g., monitoring message for clarity, selecting and organizing essential information, noting cues such as changes in pace) in a variety of settings. (1)

Listening and Viewing

· Interpret types of arguments used by the speaker such as authority and appeals to emotion. (2)

· Evaluate the credibility of the speaker (e.g., hidden agendas, slanted or biased material) and recognize fallacies of reasoning used in presentations and media messages. (3)

Listening and Viewing

· Identify how language choice and delivery styles (e.g., repetition, appeal to emotion, eye contact) contribute to meaning. (4)
	· Show video clips of famous speeches and analyze them

· Martin Luther King – I Have a Dream

· Kennedy Inauguration

· Khrushchev at UN

· Obama at Democratic National Convention 2004

· Show video commentary by Bill Geist (CBS Sunday Morning) or Andy Rooney (60 Minutes).

· Have students compare delivery styles using a rubric

· Student-Involved Classroom Assessment/Richard J. Stiggins.---3rd ed. ISBN: 0-13-022537-1  See Figure 10.5 (p 311) 

	Demonstrate an understanding of effective speaking strategies by selecting appropriate language and adjusting presentation techniques. (D)
	Speaking Skills and Strategies

· Demonstrate an understanding of the rules of the English language and select language appropriate to purpose and audience. (5)

· Adjust volume, phrasing, enunciation, voice modulation and inflection to stress important ideas and impact audience response. (6)

· Vary language choices as appropriate to the context of the speech. (7)
	· Student-Involved Classroom Assessment/Richard J. Stiggins.---3rd ed. ISBN: 0-13-022537-1  See Figure 10.7 (p 313)

· Prepare a speech on national health care and present it as you would for: 

· medical workers

· senior citizens 
· young parents

	Give informational presentations that present ideas in a logical sequence, include relevant facts and details from multiple sources and use a consistent organizational structure. (E)
	Speaking Applications

· Deliver informational presentations (e.g., expository, research) that:


a.   demonstrate an understanding of the topic and present  events or ideas in a logical sequence
b.   support the controlling idea or thesis with well-chosen  and relevant facts, details, examples, quotations,  statistics, stories and anecdotes

c.   include an effective introduction and conclusion and use a consistent organizational structure (e.g., cause-effect,  compare-contrast, problem-solution)

d.   use appropriate visual materials (e.g., diagrams, charts, illustrations) and available technology to enhance presentation

e. draw from multiple sources, including both primary and secondary sources, and identify sources used. (8)
	· Use a film that influenced thought.  Analyze film using Speaking Applications a-e

· Guess Who’s Coming to Dinner

· Documentaries (check for content)

· All the President’s Men (check for content)

· The Power of One



	Provide persuasive presentations using varied speaking techniques and strategies and include a clear controlling idea or thesis. (F)

Give presentations using a variety of delivery methods, visual displays and technology. (G)
	Speaking Applications

· Deliver persuasive presentations that:

a. establish and develop a logical and controlled argument

b. include relevant evidence, differentiating between evidence and opinion, to support a position and to address counter-arguments or listener bias 

c. use persuasive strategies such as rhetorical devices, anecdotes and appeals to emotion, authority and reason

d. consistently use common organizational structures as appropriate (e.g., cause-effect, compare-contrast, problem-solution)

e. use speaking techniques (e.g., reasoning, emotional appeal, case studies or analogies). (10)

Speaking Applications

· Deliver formal and informal descriptive presentations that convey relevant information and descriptive details. (9)
	· Assume the role of a presidential candidate and deliver a speech on why you should be elected the next President of the United States of America

· Persuade the Board of Education to include a controversial yet relevant novel to become part of the school’s curriculum

· Power-Point presentation
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