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Learning has to do with what 
the students accomplish.”

Harry Wong

“Learning has nothing to do 
with what a teacher covers.

Outcomes

 Walk through the process of transforming 
learning standards into student friendly “I 
can” statements.

 Examples of proficiency defining processes

 Incorporate formative assessment into daily 
practice

 Engage students in monitoring progress 
toward Student Learning Expectations (SLE)
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AR Teams

Math-Communication-SEB

SMART 
Goal

ITBS
Summative & In-Process
Formative Assessment

Grade Level 
/Content Area

Std Learning 
Expectations-”I can”

Formative 
Assessment•What to learn?

•Evidence of 
learning?

•If they don’t?

•If they do?

Action Research Teams

Math-Communication-SEB

Vertical Articulation

PLCPLC
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PLC Learning QuestionsPLC Learning Questions

What do we want each student to learn, 
know or be able to do?

How do we know?  What evidence do 
we have of the learning?

How do we respond if they struggle or 
don’t learn?

How do we respond if they already 
know it?

Ground rules 
created by students

Classroom mission 
statements

Classroom and 
student 
SMART

goals

Quality tools and 
PDSA used 
regularly

The 
Continuous 

Improvement 
Classroom

Classroom data 
centers

Classroom 
meetings facilitated 

by students
Student-led 
conferences

Student data 
folders
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Plan for Success ProcessPlan for Success Process

 Identify the Learning Expectation

 Deconstruct into attainable targets

 Transform to student friendly version
 “I Can” statements - SMART Targets

 Define Proficiency

 Determine accurate classroom assessments

 Use w/students to monitor growth
 Data center

 Data folder

Student Learning Expectations

Intended Use for TeachersTeachers:

 provide a structural foundation that 
identifies and aligns the essential learning 
for each student 

 provides direction for instruction

What do we want all 
students to know or

be able to do?



6

Student Learning Expectations

Intended Use for Professional Learning Professional Learning 
CommunitiesCommunities:

 plan for instruction 

 provides focus on  the intended curriculum 

 define proficiency

 monitor student progress using formative 
and summative assessments
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I CanI Can SMART TargetsSMART Targets

SS pecific, strategic

MM easurable

AA ttainable

RR esults-oriented
TT ime-bound
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I Can Statements

Intended Use for TeachersTeachers:
 connect students with SMART learning targets

 communicate purpose of instruction

Student QuestionsStudent Questions

What do I need to know?
Where am I now?
How do I get there?
What happens if I struggle or 
fail?

What if I already know?
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I Can Statements

Intended Use for StudentsStudents:
ownership for their 

learning
answers the student 

questions:

What do I 
need to know 
or be able to 

do?

How am 
I doing?

I Can Statements

Intended Use for FamiliesFamilies:
 communicate Student Learning Expectations (SLE’s) 
 answers the question: Where is my child

on the continuum 
of learning?
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Macmillan Treasures Program
Listening and Reading 

Comprehension   
   

 author's purpose 
 
 make inferences 
 
 fact and opinion 
 
 problem and solution 
 
 
 

Vocabulary Strategies 
 

 context clues: descriptions 
 
 word origins 
 
 plural endings 
 
 idioms 
 
 base words 
 

Vocabulary Words 
 

legendary, muttered, gaped, 
snickering, insult, fluke, flinched 
 
overhead, opportunities, border, 
unions, strikes, citizen, boycotts 
 
temples, dynasties, heritage, 
preserve, overjoyed 
 
hilarious, convinced, mischief, 
independence, handy, dizzy, 
whirlwind, nowadays 
 
weekdays, cardboard, slithered, 
genuine, apologize, harmless, 
ambulance 
 
 
 
 

Writing 
 

 persuasive editorial 
 

Literary Elements 
 

 figurative language 
 
 alliteration 
 
 
 
 

Grade 4 
 

Unit 2 
Take a Stand 

 
 

Text Features and Study Skills 
 

 table 
 
 primary sources 
 
 parts of a book 
 
 toolbars 
 
 
 
 
 
 
 

Phonics 
 

 words with ch and tch (cheap, 
latch) 

 
 digraphs th, sh, wh, and ph 

(brother, shed, whole, and graph)  
 
 complex consonant clusters (shred, 

thrill, sprout, screech, strain, and 
split) 

 
 words with /ôr/ and /är/ (door, fort, 

dart) 
 
 words with /âr/ and /îr/ (gear, 

cheer, mere, spare, stair) 
 
 
 

Grammar, Mechanics, and Usage 
 

 common and proper nouns 
 
 singular and plural nouns 
 
 irregular plural forms 
 
 possessive and plural possessive 

nouns 
 

Maintain Your Skills 
 

 plot, setting, and character 
 main idea and details 
 
 
 

 

www.mhln.com 

Listening and Reading 
Comprehension   

   
 I can find clues that show the 

author’s purpose in writing. 
 
 I can use clues from the story and 

what I know to understand the 
author’s ideas that are not stated.  

 
 I can tell the difference between 

fact and opinion. 
 
 I can find the problem, solution, 

and the steps to solve the problem. 
 
 

Vocabulary Strategies 
 

 I can use descriptions from 
surrounding sentences and my own 
knowledge to figure out words.  

 
 I can use word origins, like words 

from people’s names, to help me 
understand word meanings.  

 
 I can show there is more than one 

by adding –s and –es to a word.  
 
 I can find and use groups of words 

with special meanings like hold 
your horses (idioms).  

 
 I can use prefixes and suffixes to 

change the meaning of a base 
word.  

 

Vocabulary Words 
 

I can use these words correctly: 
legendary, muttered, gaped, snickering, 
insult, fluke, flinched 
 
overhead, opportunities, border, 
unions, strikes, citizen, boycotts 
 
temples, dynasties, heritage, preserve, 
overjoyed 
 
hilarious, convinced, mischief, 
independence, handy, dizzy, 
whirlwind, nowadays 
 
weekdays, cardboard, slithered, 
genuine, apologize, harmless, 
ambulance 
 
 

Writing 
 

 I can write a persuasive essay that 
has an opinion and organized 
supporting details.  

 
Literary Elements 

 
 I can use figurative language to 

make the reader see my words and 
ideas.  

 
 I can use repeated beginning 

consonant sounds in my writing 
(alliteration). 

 

 

_______________’s 
Learning 

Expectations 
 

Grade 4 
Unit 2 

Take a Stand 
 

Text Features and Study Skills 
 

 I can find and use information from 
a table. 

 
 I can use primary sources like 

diaries and newspapers to get 
information.  

 
 I can use the parts of a book like 

the table of contents, glossary, and 
the index.  

 
 I can find information by using the 

toolbars on electronic articles. 

Phonics 
 

 I can use the ch and tch sound like 
cheap and latch. 

 
 I can use the th, sh, wh, and ph 

sounds like brother, shed, whole, 
and graph. 

 
 I can use complex consonant 

clusters like shred, thrill, sprout, 
screech, strain, and split.  

 
 I can use the /ôr/and /är/ sounds 

like door, fort, and dart. 
 
 I can use the  /âr/ and /îr/sound like 

gear, cheer, mere, spare, and stair. 
 

Grammar, Mechanics, and Usage 
 

 I can use common and proper 
nouns correctly. 

 
 I can make a noun into a plural by 

adding –s or –es. 
 
 I can make irregular plural nouns 

by changing the spelling like wolf 
to wolves. 

 
 I can show ownership by adding an 

apostrophe in the correct place in a 
word (possessive nouns and plural 
possessive nouns).   

 

Maintain Your Skills 
 
I can... 
 describe plot, setting, and 

character. 
 give the main idea and details. 

 
 
 
 

 

www.mhln.com 
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Listening and Reading 
Comprehension   

   
 author's purpose 
 
 make inferences 
 
 fact and opinion 
 
 problem and solution 
 
 
 

Vocabulary Strategies 
 

 context clues: descriptions 
 
 word origins 
 
 plural endings 
 
 idioms 
 
 base words 
 

le
sn
 
ov
un
 
te
pr
 
hi
in
w
 
w
ge
am
 
 
 
 

Writing 
 

 persuasive editorial 
 

Literary Elements 
 

 figurative language 
 
 alliteration 
 
 
 
 

Grade 4 
 

Unit 2 
Take a Stand 

 
 


 

 

 

 
 
 
 
 
 
 

Phonics 
 

 words with ch and tch (cheap, 
latch) 

 
 digraphs th, sh, wh, and ph 

(brother, shed, whole, and graph)  
 
 complex consonant clusters (shred, 

thrill, sprout, screech, strain, and 
split) 

 
 words with /ôr/ and /är/ (door, fort, 

dart) 
 
 words with /âr/ and /îr/ (gear, 

cheer, mere, spare, stair) 
 
 
 

Grammar, Mechanics, and Usage 
 

 common and proper nouns 
 
 singular and plural nouns 
 
 irregular plural forms 
 
 possessive and plural possessive 

nouns 
 



 
 
 

 

Listening and Reading 
Comprehension   

   
 I can find clues that show the 

author’s purpose in writing. 
 
 I can use clues from the story and 

what I know to understand the 
author’s ideas that are not stated.  

 
 I can tell the difference between 

fact and opinion. 
 
 I can find the problem, solution, 

and the steps to solve the problem. 
 
 

Vocabulary Strategies 
 

 I can use descriptions from 
surrounding sentences and my own 
knowledge to figure out words.  

 
 I can use word origins, like words 

from people’s names, to help me 
understand word meanings.  

 
 I can show there is more than one 

by adding –s and –es to a word.  
 
 I can find and use groups of words 

with special meanings like hold 
your horses (idioms).  

 
 I can use prefixes and suffixes to 

change the meaning of a base 
word.  

 
Writing 

 
 I can write a persuasive essay that 

has an opinion and organized 
supporting details.  

 
Literary Elements 

 
 I can use figurative language to 

make the reader see my words and 
ideas.  

 
 I can use repeated beginning 

consonant sounds in my writing 
(alliteration). 

 

 

_______________’s 
Learning 

Expectations 
 

Grade 4 
Unit 2 

Take a Stand 
 

Phonics 
 

 I can use the ch and tch sound like 
cheap and latch. 

 
 I can use the th, sh, wh, and ph 

sounds like brother, shed, whole, 
and graph. 

 
 I can use complex consonant 

clusters like shred, thrill, sprout, 
screech, strain, and split.  

 
 I can use the /ôr/and /är/ sounds 

like door, fort, and dart. 
 
 I can use the  /âr/ and /îr/sound like 

gear, cheer, mere, spare, and stair. 
 

Grammar, Mechanics, and Usage 
 

 I can use common and proper 
nouns correctly. 

 
 I can make a noun into a plural by 

adding –s or –es. 
 
 I can make irregular plural nouns 

by changing the spelling like wolf 
to wolves. 

 
 I can show ownership by adding an 

apostrophe in the correct place in a 
word (possessive nouns and plural 
possessive nouns).   

 

 

Phonics 

 
I can use sounds to write words.  
 
Phonemic Awareness 
I can make sounds that match the 
symbols. 

 

                                    31 sounds  
                                    20 sounds  
                                    10 sounds  
 
I can hear words that rhyme.  
 
I can say a rhyming word.  
 
I can tell what sounds are at the 
beginning, middle and end. 

 

                                    Middle sound  
                                    Ending sound  
                                    Beginning sound  
 

Fluency 
 
I can say the letter names.  
                                    52 letters  
                                    30 letters  
                                    15 letters  
 
I can read kindergarten words.  
                                    43 words  
                                    20 words  
                                    10 words  
 
Conventions of Writing 
I can write the letters.  
                                    52 letters  
                                    26 letters  
                                    15 letters  
 
I can write my first and last name.  
                                   Last name  
                                   First name  
 
Vocabulary 
I can tell the meaning of words.  
I can read the color words.  
 
 

I can write the alphabet letters when I 
hear the sounds. 

 

                                    31 letters  
                                    20 letters  
                                    10 letters  

Kindergarten I Can Tracker 
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I CanI Can Statements UsesStatements Uses--

Teacher Teacher : 
data centers, class meetings, goal setting, 

identifying learning targets for explicit instruction, 
student led conferences

StudentStudent : 
data folders, goal setting, progress monitoring, 

communication tool, student-led conferences

Parent Parent : 
communication tool to strengthen the home-school 

partnership and to support learning at home, parent 
information night, open house, newsletters, 
conferences

Plan for Success ProcessPlan for Success Process

 Identify the Learning Expectation

 Deconstruct into attainable targets

 Transform to student friendly version
 “I Can” statements - SMART Targets

 Define Proficiency

 Determine accurate classroom assessments

 Use w/students to monitor growth
 Data center

 Data folder
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Defining proficiency

How might you set proficiency?
Rubric
Created by teacher or plc
Created with students

 Examples of strong and weak work
Performance standard
Quantitative number
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The student provides little or no response. Even with help 
the student does not exhibit a partial understanding of the 
knowledge.

0

The student provides responses that indicate a distinct lack 
of understanding of the knowledge. However, with help, the 
student demonstrates partial understanding of some of the 
knowledge.

1

The student’s responses indicate major errors or omissions 
regarding the more complex ideas and processes; however 
they do not indicate major errors or omissions relative to 
the simpler details and processes

2

The student’s responses demonstrate no major errors or 
omissions regarding any of the information and/or 
processes

3

In addition to exhibiting level 3 performance, the student’s 
responses demonstrate in-depth inferences and applications 
that go beyond what was taught in class.

4

Rubric Format Rubric Format ‐‐ MarzanoMarzano

I don’t understand yet.  
I can’t do it by myself.
My mistakes show that I have trouble with the 
important ideas.

1
Novice
Beginning

I’m getting there! 
My mistakes show I understand most of the 
important ideas. 
Sometimes I need help.

2
Apprentice
Developing

I understand the important ideas.
I can do it by myself. 
Once in awhile, I make little or careless 
mistakes.

3
Master
Proficient

I understand completely! 
I can do it without making mistakes. 
I can help others.

4
Expert
Exceeds

Skill Indicators:  Skill:         

I can Rubric
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Rubric Activity

 I can write my numbers to 20



16

Plan for SuccessPlan for Success

 Identify the Learning Expectation
 Deconstruct into attainable targets
 Transform to student friendly version

 “I Can” statements - SMART Targets

 Define Proficiency
 Determine accurate classroom assessments
 Use w/students to monitor growth

 Data center
 Data folder
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PLC Learning QuestionsPLC Learning Questions

What do we want students to know or 
be able to do?

How do we know?  What evidence do 
we have of the learning?

How do we respond if they struggle or 
don’t learn?

How do we respond if they already 
know it?

Student QuestionsStudent Questions

What do I need to know?
Where am I now?
How do I get there?
What happens if I struggle or 
fail?

What if I already know?
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Acceptable Forms of Evidence

Intended Use for Teachers and Professional Teachers and Professional 
Learning CommunitiesLearning Communities:
 identify student learning

 inform instruction

 identify proficiency

What evidence do we
have of the learning?

InIn‐‐Process Measures:Process Measures:
Formative AssessmentFormative Assessment

During the learning process
Assessment FOR Learning

While the learning is forming

Provides feedback to students

Drives instruction
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Teacher: What do we want each student 
to know or be able to do?
Student: What do I need to know?

I can put story events in order.

Teacher: What evidence do we have of 
the learning?
Student: Where am I now?

What resources/strategies will help you 
know if a child understands main idea and 
sequencing?

What resources/strategies will help students 
know if they are successful in understanding 
main idea and sequencing?
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I can use clues from I can use clues from 
the story and what I the story and what I 
know to understand know to understand 
the authorthe author’’s ideas s ideas 
that are not stated.that are not stated.

Why Assessment Works for LearningWhy Assessment Works for Learning

When students are required to 
think about their own learning, 
articulate what they understand, 
and what they still need to learn, 
achievement improves.
--Black and Wiliam, 1998; Sternberg, 1996; Young, 2000
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What Gets Measured Gets DoneWhat Gets Measured Gets Done

When you measure progress you: 
have a powerful influence on student 

achievement

stay on track 

reach your target dates 

experience the excitement of achievement  . . .

which spurs you on to continued effort required 
to reach your goals 

Expectation/SkillExpectation/Skill

Evidence of Skill AcquisitionEvidence of Skill Acquisition

Evidence Over TimeEvidence Over Time
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I don’t understand yet.  
I can’t do it by myself.
My mistakes show that I have trouble with the 
important ideas.

1
Novice
Beginning

I’m getting there! 
My mistakes show I understand most of the 
important ideas. 
Sometimes I need help.

2
Apprentice
Developing

I understand the important ideas.
I can do it by myself. 
Once in awhile, I make little or careless 
mistakes.

3
Master
Proficient

I understand completely! 
I can do it without making mistakes. 
I can help others.

4
Expert
Exceeds

Skill Indicators:  Skill:     I can put a story events in order.    

I can Rubric

SLE: I can write a complete paragraph 
4 

      * 7- up sentences 
      * Lots of supporting details 
      * Use vocabulary and second grade words 
      * Spelling is all correct 
      * No missing punctuation 

3 
     * Topic sentence                       * punctuation   .  !  ?   ,    “   “    ‘            
     * Supporting details                    * capitals at the beginning of a sentence and names 
     * Closing sentence                     * spaces between words and after a sentence ends 
     * Good handwriting                           

2 
     * Some of the # 3 things  
     * Some are missing 
             Maybe not all capitals, spaced, punctuation is missing, nobody can read it, it doesn’t  
             have an opening, enough supporting details, or maybe a closing 

1 
* not using headline, baseline or midline       * no spaces between all the words 
* no capitals in the right places                 * not enough details 
* missing punctuation                            * lots of words are spelled wrong 
* no topic sentence 
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Kindergarten Intervention  
 Name __________________ 

        
 Teacher _______________ 

        
 Group _________________ 

 
 

I can write my name the 
school way. 
 

    
    
    
    

  _____ _____ ____  ____ 
 

1 2 3 4 

Scribbles 
or can’t 
tell who it 
belongs to. 

Some 
backwards 
dances.  
Capitals in 
the middle 
of name. 

Beginning 
letter 
capitalized. 
All letters 
going the 
right way.  

First and 
last name 
done the 
school way. 

 

4 

3 

2 

1 

Kindergarten Intervention  
 Name __________________ 

        
 Teacher _______________ 

        
 Group _________________ 

 
 

I can identify the numbers 
to 20. 
 

1 2 3 4 5 
6 7 8 9 10 
11 12 13 14 15 
16 17 18 19 20 

_____  _____  ____    ____ 
 

Baseline Week 1 Week 2 Week 3 

    
 

I can put story events in order.I can put story events in order.

1-26 1-28 1-30

Date of Assessment

4

3

2

1

R
u

b
ri

c 
S

co
re
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Name ___________________________________                                                               Fall     Winter    Spring 
 
1. Check  your Math goal area.                          3. Think about your learning.  
 
 
 
 
 
 
 
 
 
2. Record your work. Create a horizontal  bar graph by coloring in your rubric score. 

 

I Can Rubric Score 
Date Assignment I CAN # 

 if for 
Practice 

(Formative) 

 if for a 
Final Grade 
(Summative) 1 2 3 4 

              
              
              
              
              
              
              
              
              
              

 Number and Operation  
 Algebra     
 Data    
 Geometry    
 Measurement    
           

Celebrate!            Work On 

Tracking My Progress

Expectation/Skill: Sequence

Evidence of Skill Acquisition

Evidence Over Time
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Assessing Multiple I can’s

0

1

2

3

4

5

6

7

8

pizza hot dog hamburger

 How much?                            M2b 

 

________ 

2.  Write the time.                          M1
 

 
 
                  ______:______ 

                                                   N4a 
          9              2              4 
      +3            +6            +4 

4.                                                N4b 
       13               8              17 
       -5               -3              -8 
 

Write the time.                            M1 

_____:_____ 
 

6. Count by 10                               N5 
 
 
10,  20 , ___,___,___,___,___ 
 
 

Count by 5                                   N5 

10, ___, 20, ___, ___, ___, ___  

8. How much?                             M2a 
                 
 
  
 
 
 
 _________ 

                                                  D1b 

      llll   llll    
  

      llll   llll    

How many tallies? ____________ 

10.                                                 D1d  
What did most 
kids like?______
 
What did kids 
like the 
least?________ 

 
  Score ____ / 10

N D N Q P 

Q D P 

how 75¢  2 ways                    M2b    
                     

2. Write the time.                            M1  
 
 

 
 
 
 

____:____ 
                                                N4a 
     5             9         7 
   +6           +8        +3                  

4.                                                    N4b
          14           10             9 
           -7           -2             -5  
 

rite the time                             M1 

 

____:____ 

6. Count by 10                                N5 
 
    420, _____, _____, _____, _____, 
 
    _____, _____, _____, _____ 
 

ount by 2                                   N5 

0, 92, 94, _____, _____, _____, 

_____, _____, _____, _____ 

8.                                                   M2a 
                 
 
    

 
  
                                        
                                       ________¢ 

ally the fish.                             D1b 

fish blue fish orange 
fish 

green 
fish 

    

n    red   orange    blue    red     red   

 orange    red    green   green   red  

10.  Use the graph.                      D1d   
 
What color had the most?__________ 
 
What color had the fewest?_________
 
How many fish altogether? _____ 

 

M2b M1 N4a N4b M1 N5 N5 M2a D1b D1d

 Sophie 1 1 0 1 1 1 0 0 1 0 1 1 1 1 1 1 1 1 1

Cain, 1 1 0 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1

 Erik 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1

Lukas 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1

 Isaac 1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1

 Casey 0 1 0 0 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1

 Alexis 1 1 1 1 0 0 0 1 0 1 0 0 0 0 0 0 0 0 1

 Ashlyn 0 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1

McBride, 0 0 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1

Grace 1 1 0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1

Kyle 1 1 1 1 0 0 1 0 0 1 1 1 1 0 0 1 0 0 1

Noah 1 1 1 1 0 1 1 1 1 1 0 0 0 1 1 0 1 1 1

 Sarah 1 1 1 1 1 0 0 1 0 1 1 1 1 0 0 1 0 0 0

 Lucci 0 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 0

 Isabel 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

 Livvie 0 0 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1

Joey 1 1 1 1 0 0 0 0 0 1 1 1 1 0 0 1 0 0 0

 Zaren 0 1 1 1 1 1 1 1 1 1 0 0 0 1 1 0 1 1 1

 Allie 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

 Raelee 1 0 0 0 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1

 Ben 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 0 1 1 1

 Levi 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1

 Javin 1 1 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1 1 1

 Abby 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1

 Bannock 1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1

_____________________'s Comprehension Scattergram
3rd Grade - Second Trimester

Rubric Score

4

3

2

1
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C
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M
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e 
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nc
es

Ca
us

e 
& 

Ef
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ct

A
ut

ho
r's

 
Pu

rp
os

e

Date of each try: 1 1 1 1 1 1 1 1 1 1 1
2 2 2 2 2 2 2 2 2 2 2
3 3 3 3 3 3 3 3 3 3 3
4 4 4 4 4 4 4 4 4 4 4

I’m getting there! My mistakes show I understand most 
of the important ideas. Sometimes I need help.
I don’t understand yet. I can't do it by myself. My 
mistakes show that I have trouble with  the important 

I can  Rubric

4 - Expert Exceeds

3 - Master Proficient

2 - Apprentice                             
Developing

I understand completely! I can do it without making 
mistakes. I can help others.
I understand the important ideas. I can do it by myself. 
Once in awhile, I make l ittle or careless mistakes.

Place a colored dot 
showing how you did on 

each skill.

Color Key

1st Try - Blue

2nd Try - Green
3rd Try - Orange

4th Try - Red

Comprehension Skills

1 - Novice Beginning
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Plan for Success ProcessPlan for Success Process

 Identify the Learning Expectation

 Deconstruct into attainable targets

 Transform to student friendly version
 “I Can” statements - SMART Targets

 Define Proficiency

 Determine accurate classroom assessments

 Use w/students to monitor growth
 Data center

 Data folder
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9/22

10/15

9/23

9/27

Student Data Folder
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Teacher Planning 

or 

Class Data Center



29

SMART  Targets SMART  Targets ‐‐
I Can Statements  

Empower StudentsEmpower Students

Common focus

Target for achievement

Communicate what is important

Build community & engagement

 Increase motivation and confidence

PLC Learning QuestionsPLC Learning Questions

What do we want each student to learn, 
know or be able to do?

How do we know?  What evidence do 
we have of the learning?

How do we respond if they struggle or 
don’t learn?

How do we respond if they already 
know it?
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Contact UsContact Us

 Becky Martin – Continuous Improvement
 rmartin@cr.k12.ia.us

 Ann Buckley
 abuckley@cr.k12.ia.us

 Stephanie Stulken
 sstulken@cr.k12.ia.us

 Quality Web Site-Cedar Rapids Schools
 http://quality.cr.k12.ia.us

 Presentation available at this web site


